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GLADO8
The Student Experience in Art & Design Higher Education :
Action for Change

Hosted by Nottingham Trent University, the 2008 GLAD conference built on and
developed the themes and ideas first published in The Student Experience in Art and
Design: Drivers for Change. This book had resulted from a 2007 conference held in
Cambridge, at which over fifty key researchers and leaders in art and design higher
education, from the UK and across the world, had debated the future of their subject
over an intensive five day period. The book which was written and published by the
participants as a result of this conference identified key themes which should shape
the agenda for improving the student experience in art and design higher education
over the nest few years. The book received significant attention in the educational
press when it was published in Spring 2008.

GLADO8 brought together over 80 art and design practitioners at all levels in art and
design - department heads, programme leaders, policy formers and researchers - to
engage in participatory workshop activities, with the aim of understanding the
reaction of those who work in the field to the themes outlined in the book. Some of
the delegates had attended the Cambridge conference, but many had the opportunity
in Nottingham to debate these themes for the first time. A copy of the book was sent
to each delegate to read prior to the conference. Over two days at the conference,
workshops were held at which writers of each chapter presented a summary of the
ideas underlying the book, followed by discussion groups.

The topics which the conference addressed were based on the following chapters of
the book :

Working without a script : rethinking how academics can work collaboratively
in changing contexts - the role fragmentation of academics: an examination of the
need to re-establish congruence between institutional mission and individual identity
through a re-framing of the employment context; including management and staff
development.

Leadership for art and design higher education - an investigation of the
alignment of a discipline-oriented identity with leadership and management. The
skills, experience and knowledge required and the mechanisms that can be put into
place to strengthen leadership potential.

Bau-Wow : a model for creative practice, thinking, learning, research and
innovation in the 21°" century - an exploration of prevailing educational structures
and their ability to deliver the unexpected in the creativity agenda.

The research:creativity nexus - a clarification of research and creativity in art and
design by examining emerging models of creativity and how research into creativity
can benefit the student experience.



Mind the gap : expectations, ambiguity and pedagogy within art and design - a
discussion of expectations during the transition between compulsory and post-
compulsory education and between education and employment, and what support
students need to fulfil expectations.

Practice-based learning and teaching : a real world experience ? - an evaluation
of the use of space in art and design schools and the future reallocation of space
within institutions and its effect on learning and teaching.

The Third Space : a paradigm for internationalisation - an assessment of the
process of embedding international, intercultural and global perspectives within all
aspects of an institution’s programmes, structures and environment, to provide a
richer educational experience for all students.

This website presents a summary of the discussions which took place in each of the
workshops held in Nottingham, and attempts to draw together their recommendations
into a Blueprint for Change. Many of these proposals support propositions made in
the book, but others challenge these ideas, or develop them further. Some are broad-
based and aspirational, others precise and pragmatic. It should be noted that these
reports, and the blueprint based on them reflect the range of personal views
expressed by delegates in the debates, and are not necessarily those of the
workshop presenters, chapter writers or GLAD itself. It is hoped that the blueprint will
act as a valuable resource for researchers and teachers in art and design higher
education, as they develop their own ideas and plans for the future direction of
education in their discipline.

Meanwhile, GLAD continues its work, engaging educators in research and
improvement to the student experience in art and design higher education. Research
conducted by David Vaughan and Mantz Yorke is currently being completed,
investigating the reasons behind the modest performance of art and design in the
National Student Survey over the last few years. And the GLADO09 conference which
will take place at York St John University on October 21 and 22" will focus on the
projects of particular relevance to Art and Design which have been undertaken
across the UK since 2006 as part of the work of Centres of Excellence in Teaching
and Learning.
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Blueprint for Change

1 Challenges in Disciplinary and Knowledge Boundaries

* There is a need for some consensus of what constitutes the present state or
boundaries of ‘knowledge’ in our fields. The current position makes our
subject area fluid and exciting, but also makes evaluation of innovation in
research difficult to achieve.

* There is a similar need for some consistency in the research methods of
different researchers and subject fields, particularly between art and design,
and between theory based and practice based methodologies.

* There is a need for greater understanding of, and trust in, the research
frameworks of the HE institutions in which we work, which may lead to more
effective exploitation of opportunities.

* The development of practice based research methods, and the ways in which
research in the Visual Arts can be justified, need to be absorbed more quickly
by academics in our field.

* There needs to be a greater understanding by some students that the
common conception of research at school and UG level as collecting visual
material to inform project work, is not sufficient to qualify as research at
higher levels, unless used as a stimulus for reflective evaluation and critical
engagement.

* Teachers also still need to be aware of the danger of teaching their own
ideologies and practices as if in competition with others, leading to the
traditional ‘heroic’ model of the art teacher and their ‘followers’, a method
which encourages factions and becomes closed to new ideas.

* The term ‘flexible space’ needs to be defined more carefully. There are still
very different approaches to flexibility, and to space needs, between subject
disciplines.

2 Challenges at Institutional Level

* The increasing importance of art & design disciplines as higher education
subjects, and the relevance of the creative and transferable skills which
academics in art and design possess, need to be promoted, so that art and
design staff will be able to see that they are valued as managers in the HE
sector as a whole.

* The management culture in all institutions needs to be affirmative and
creative. Too many staff have had experience of a results-driven, fear-
inducing organisational culture, and have observed the stress which this
causes to all, but particularly to middle managers.



If organisational structures are made less hierarchical, there will be more
opportunity for promising talent to shine. Role rotation, greater delegation of
responsibilities to promising academics, and use of mixed working groups,
are all ways to achieve this goal.

There is a need to challenge the strongly held belief that visual knowledge
itself, and ways of looking, are still considered less important as research
than being able to articulate them — a belief reinforced by the primacy of the
‘reading list’ rather than the ‘viewing list’.

In order to utilise resources more efficiently, more careful programme
management is becoming necessary, with booking systems replacing more
informal drop-in use of resources. Flexible spaces need to be bookable
through central timetabling units for short blocks of time-intensive activity as
well as for regular lecture series.

Students need to be involved in the design and review of new facilities, and
because art and design practice based learning and teaching is different from
other areas of the HE curriculum, it is vital that academic staff are fully
consulted in the design of the new buildings.

Challenges for Managers

The pressures of the academic role are felt most acutely by programme
leaders and by staff moving between roles. Clear strategies for succession
planning are therefore needed to relieve the pressures, as staff change their
job roles.

Where some staff struggle with their work, or adopt a negative response to it,
there is a need to find ways to develop them or move them on quickly, before
their deficiencies affect others in the team.

Lessons might be learned by studying other countries where change has
perhaps been managed more successfully.

The design of new spaces is leading to the following tensions, which need to
be considered and resolved in the planning / management process :

pressure for reduced space allocation v. increased student numbers
local control of space v. centralised timetabling

individual work stations v. shared studio spaces

local ownership of studios v. common timetabled rooms

dedicated studio / workshop spaces v. public / communal spaces
clean new spaces v. dirty old spaces

studio practice v. flexible modes of delivery

O O O O O O O

Strategies for Supporting and Developing Staff

GLAD, ADM and other national subject specialist organisations should play a
leading role in providing contextualised leadership and management
development for staff at different levels in universities and colleges.

There is a clear need for strategies to be developed which encourage
successful leaders to find the time and opportunity to discuss what their role
involves, and the satisfaction it gives them, not only with colleagues but with
junior members of staff.

The main source of information for staff about management comes from their
observation of programme leaders. This role needs to be made more



attractive, supported by greater remission from teaching and the delegation of
more administrative work to those in the programme team.

Management education needs to be more available, and to be delivered
within an art & design context.

There is a need within this training for the roles of senior managers to be
demystified, and for the satisfaction to be gained by working strategically and
leading change to be made more evident to younger staff.

More effective, positive and structured mentoring by current managers is
required to support those at lower levels.

The effective use of technical and administrative staff may be a key to
improving the workload of academic staff, possibly by moving more staff from
central departments to support academics within faculties.

The appointment of business managers, and forming of business units using
external funding, is one way of taking some of the pressures of external
projects away from academics.

Challenges to the Regulatory and Quality Processes

QAA need to develop less restrictive quality guidelines, so that some degree
of mixing between levels and subject benchmarks, and broader less
prescriptive learning outcomes, become acceptable.

The bureaucratic complexity created by QAA needs to be streamlined, since
there has been little evidence that the current system of subject benchmark
statements, programme specifications, learning outcomes etc. has led to
significantly improved quality or greater standardisation across the sector.
Assessment and quality systems need to be revised, in order to encourage
teachers and students to recognise the diversity of discourses in art and
design, and to encourage aspects of practice which cannot always be neatly
defined, evaluated or assessed.

Strategies for Supporting the Transition to HE

Structural hierarchies which give primacy to science and maths from school
onward need to be challenged, in order to give creative thinking the prominent
place it deserves in every young person’s education.

The transition from school / FE to higher education currently requires a step
change in students’ approach to knowledge. Teachers in HE need to
understand the nature of the school curriculum better, in order to build on its
strengths and counter its weaknesses.

The Foundation Diploma has supported this shift in approach between school
and university, but it is now pursued by less of our students. More elements
of the Foundation approach therefore may need to be embedded in the HE
level 1 learning experience. HE teachers also need to go out into schools
more often, in order to start this process, with both school teachers and
pupils.

Induction activities revolve around prescriptive and intensive skills building,
which can lead students to value technical skill over discourse and
experimentation. A long thin set of induction activities, alongside studio
practice, may ameliorate this problem.

Students from disadvantaged backgrounds often struggle more with
ambiguity, as they attempt to understand the underlying but often unstated
assumptions of their tutors, which can result in a mystification of the process.



A pedagogy needs to be developed which clarifies these assumptions, and
which encourages teachers to analyse and communicate them to their
students.

Strategies for the Development of Learning, Teaching, and
Assessment Methods

Project based group work, allowing individual specialists to work together to
solve problems, is a key requirement. These group projects should draw in
other disciplines, not just art and design.

Revise the design of the HE art and design curriculum, in order to encourage
group work and group assessment strategies, and to teach group working
skills.

Find ways to turn pockets of interdisciplinary project based practice - which
are often resource-hungry — into practical curriculum delivery methods within
our mass education system.

Encourage new ways of using social networking technologies to stimulate
group working. Self-regulating virtual communities like Wikipedia may offer a
model here.

A clear pedagogic approach to the teaching of art and design is needed,
where ambiguity lies at the heart of the practice. Analysis of the pedagogic
models which are currently employed is required, in order to move towards
this goal.

Students need to be taught about the ambiguous nature of knowledge and of
artistic practice, and to be given methodologies for asking questions rather
than presenting answers. These methodologies themselves need to be clear
to both teacher and student.

Students need to be taught about the shared and divergent nature of
knowledge, and encouraged to regard the teacher as one source, but not the
fount of all knowledge.

Teaching staff have to explicitly acknowledge their own limitations, and
recognise the subjectivity of many of their judgments, in order to demonstrate
this. Teaching students the value of peer learning is an essential part of this
process.

Teaching strategies and structures need to be designed both to teach
essential skills, and also to encourage risk-taking, to support students in
experimentation, and not to penalise ambition which results in failure.
Second year UG may be the right stage for the majority of this work.

The process of creating an effective intercultural learning environment for
groups of mixed nationality students requires the development of active
listening as a tool for all academic staff and students to understand each
others’ cultures more effectively.

Strategies for the Development of Research, and the
Internationalisation of the Curriculum

External agencies could be better used to help break down the internal
discipline boundaries within HEI's — eg. some of the interdisciplinary CETLs.
There is a need for greater quantity and more dissemination of PhD activity.
This can often be isolated both from the taught curriculum and from external
organisations in the creative industries.



It needs to be acknowledged that teaching is often informed more effectively
by the informal research and practice undertaken by teaching staff, and the
resulting interests and enthusiasms of the academic staff, rather than by
identifiable, formalised research outcomes.

More research is required into the aspirations and ambitions of international
students, in order to ensure that the experience we offer to them matches
their needs.

The development of a ‘third space’ in which no culture dominates can be a
valuable concept. But this should be balanced both by the needs of
international students to learn about the host culture, and by the value for
home students in learning about other cultures.

Experienced academic staff have a role to play, in supporting international
students, by visiting and working with the students before they come to the
UK, maybe in close collaboration with agents.

The development of alumni networks, and their value as mentors, was also
suggested as a valuable tool to support international students.
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Workshop 1

Working without a script : rethinking how academics can work
collaboratively in changing contexts

Abstract :

This chapter argues that the scope of the academic role in art, design and media has
shifted in recent years from predominantly teaching, practice and research to one
that places greater emphasis on administration and other tasks, as a consequence of
the wide range of policy, legislative and audit pressures to which institutions have
had to respond. As a result academics are experiencing role fragmentation. This is
particularly accentuated in the context of art, design and media higher education,
where logistical and identity tensions already exist between the roles of practitioner
and academic. The impact of increased pressures on the academic role is apparent
through the stress levels documented for staff in the sector.

The authors propose that it is necessary to re-establish congruence between
institutional mission and individual identity through a re-framing of the employment
context of higher education by individuals and institutions. Potential models for such
new working practices include ‘co-creation’.

The issues raised in this chapter will be of relevance to policy formers and makers,
practitioners, those who manage and develop staff, new entrants, practitioners and
teachers of art and design, and staff undertaking postgraduate qualifications in
learning and teaching for higher education.

Does the chapter create the right diagnosis concerning the complexity of the
HE environment and the impact on the identity and role of the academic ?

There was consensus that the academic’s role has indeed become more complex,
and a feeling that this is in direct correlation to the increase in student numbers over
the last few years. There was some discussion of the differences between England
and the rest of the UK, where the complexity is perhaps better managed, and other
countries, eg New Zealand, where possibly there was a more positive and
collaborative response to continuous change. There was also a view that the larger
the organisation, the more complex the role, and the more distant the decision
making process seems to become from the practitioners.



How is complexity and role fragmentation ‘felt’ within art and design higher
education, and what behaviours does it produce ?

Discussion focussed on the particular character of art & design HE, and the
experiences of different types of academic. It was noted that the debate was
disadvantaged by the lack of the student voice as a co-creator — a characteristic of
effective change management which the chapter itself strongly recommends.

It was agreed that the greater reliance in Art & Design on part-time teachers,
although beneficial to the student experience, puts greater pressure on these staff,
as they juggle the demands of teaching with their practice, and on the full-time staff -
and particularly programme leaders - who consequently take on more of the
complexities of the job.

The behaviours identified in the chapter as symptomatic of resistance to change
were familiar to most participants in the discussions. It was felt that the pressures of
the job are felt most acutely, as the chapter points out, by programme leaders and by
staff moving between roles. It was also suggested that clear strategies for
succession planning can help to relieve these ‘pinch points’, as staff change their job
roles. It was also suggested that where some staff struggle with their work, or adopt
a negative response to it, there is a need to find ways to develop them or move them
on quickly, before their deficiencies affect others in the team.

Can we deal with complexity and role fragmentation through different working
practices ? What examples can we share ?

There was debate about the extent of autonomy within departments to enact change.
Some changes can be managed at local levels, but others require institutional or
indeed government action. There was also a belief that the precise roles of
academic staff, programme leaders and managers may need to be clarified. It was
generally agreed that improved leadership, communication, team-working, and clarity
of purpose all help to relieve the pressures on academic staff created by constant
change. It was also agreed that change too often unnecessarily adds extra
administrative tasks, rather than replacing old systems with new ones.

Many see the effective use of technical and administrative staff as a key to improving
the workload of academic staff, possibly by moving more staff from central
departments to support academics within faculties. The appointment of business
managers, and forming of business units using external funding, was also seen as a
way of taking some of the pressures of external projects away from academics. It
was noted that some of the externally funded projects currently supporting outreach
work, such as the National Arts Learning Network, will soon end, adding to the
pressures on academics.

Some of the group identified examples of workload planning from their institutions as
successful solutions to sharing responsibilities and creating clarity in job roles. A
ratio of 70% teaching / assessment against 30% for research and administrative
roles was proposed as a reasonable formula.

Are there larger, more systemic changes required at the level of institutional
mission, structures and values ?



Delegates did not see any likelihood of the direction of HE, towards greater student
numbers and more complexity, changing in the foreseeable future. Most also
expected that resources will become more stretched as a consequence. It was also
noted that this is an international phenomenon, and that lessons might be learned by
studying other countries where change has perhaps been managed more
successfully.

It was felt by some that the bureaucratic complexity created by QAA needs to be
streamlined, since there has been little evidence that the current system of subject
benchmark statements, programme specifications, learning outcomes etc. has led to
significantly improved quality or greater standardisation across the sector.

The important role of leadership and management was stressed in discussion. It was
felt that GLAD, ADM and other national subject specialist organisations could play a
leading role in providing contextualised leadership and management development for
staff at different levels in universities and colleges.
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Workshop 2

Leadership for art & design higher education

Abstract :

Proceeding from the assumption that there is, and has been, inadequate emphasis
on appropriate leadership development and support, at all levels since incorporation;
this chapter examines contemporary evidence and experiences to test those
assumptions. The 12 case studies underpinning this chapter were conducted during
and after the GLAD Conference at Cambridge in 2007. They were conducted using
a template of questions and their sources remain confidential to the authors of this
chapter. Direct quotations from the interviews illustrate or evidence claims and
commentary in the text, and are anonymous. Those selected for interview as case
studies represent a balance of gender and age. They are drawn from a range of
academic backgrounds including research, teaching and learning and professional
practice. They currently hold, or have held, a range of posts considered appropriate
to this study, including; module leader, course tutor, head of department, associate
dean, dean, pro-vice chancellor, reader and professor. The individuals interviewed
work in specialist art and design colleges, universities in the UK and overseas.

The case studies provide evidence of experience and perceptions of the nature of the
challenges and demands faced by those in roles from entry to higher education,
through to senior art and design leaders. They are used to identify future challenges
whilst examining the experience of leaders and managers at different points in their
careers and key issues, which are associated with entry to and progression through
the various levels.

Whilst a growing amount of research in pedagogy explores discipline-related
differences and identities, most of the available literature on leadership and
management development in higher education is generic. This chapter considers
some aspects of the alignment of a discipline-orientated identity with leadership and
management characteristics and capabilities, in order to characterise the nature of
effective leadership and management in art and design higher education.

The chapter is organised around an exploration of context, followed by three sections
aligned to the life cycle of a typical leadership and management career: early years,
mid-life, and senior professional. The concluding section features key considerations
and recommendations.



What are the perceived and actual blocks to progression ?

Discussion focussed mainly on the factors already identified within the chapter.
The main concern was about perceived blocks to career progression, and they
revealed a need for more information about what leadership involves. These were
grouped around the following issues :

- Fear of moving away from the subject discipline and from one’s colleagues;
- Limited knowledge of the differences between administration, management
and leadership, and about one’s own ability to take on responsible roles;

- Lack of understanding about both the demands, and the rewards of
leadership;

- Perception of lack of time for research, too much emphasis on administration,
and overall increased workload;

- Limited financial reward to compensate for increased responsibility;

- Lack of opportunity, or of encouragement / praise / mentoring by managers;

- The perceived middle management dilemma — too much responsibility, too
little authority.

What do we need to do to encourage new and young staff to aspire to
leadership positions — both in our institutions, and collectively across the UK
Art & Design peer group ?

Again the discussion confirmed many of the proposals already made in the chapter.

There is a clear need for strategies to be developed which encourage successful
leaders to find the time and opportunity to discuss what their role involves, and the
satisfaction it gives them, not only with colleagues but with junior members of staff.

The main source of information for staff about management comes from their
observation of programme leaders. This role needs to be made more attractive. It
should be supported by greater remission from teaching and the delegation of more
administrative work to those in the programme team.

Management education needs to be made more accessible, and to be delivered
within an art & design context. Most delegates also believed that more effective,
positive and structured mentoring is required by current managers to support those at
lower levels. There is also a need within this training for the roles of senior managers
to be demystified, and for the satisfaction to be gained from working strategically and
leading change to be made more evident to younger staff.

The increasing importance of art & design disciplines as higher education subjects,
and the relevance of the creative and transferable skills which academics in art and
design possess, need to be promoted. In this way, art and design staff will be able to
see that they will be valued as managers in the HE sector as a whole.

The management culture in all institutions needs to be affirmative and creative. Too
many staff have had experience of a results-driven, fear-inducing organisational
culture, and have observed the stress which this causes to all, but particularly to
middle managers.

If organisational structures can be made less hierarchical, there will be more
opportunity for promising talent to shine. Role rotation, greater delegation of



responsibilities to promising academics, and the use of mixed level working groups,
are all ways to achieve this goal.
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Workshop 3

Bau Wow! A model for creative practice, thinking, learning,
research and innovation in the 21° century

Abstract :

This chapter is an attempt to articulate a shared unease about whether art and
design in higher education is adequately addressing the creativity agenda as
described in The Innovation Gap (National Endowment for Science, Technology and
the Arts, October 2006). In particular, we wondered if our tried and tested 20"
century curricular structures were still effective in a 21° century world.

Very early in our deliberations we identified a shared anxiety about the ways in which
our subject and its constituent disciplines are currently described and we questioned
the cultures of learning associated with them. We agreed that the term ‘subject’
should describe the overarching configuration of subject titles — art, design, media,
communication; while the constituent specialisms — sculpture, graphic design,
fashion and so on, should be described as ‘disciplines’.

The Bau-Wow in our title began as an affectionate working title but was, in the end,
retained because it seemed both to capture our distinguished pedagogic past and
imply art and design’s continuing duty to foster wonderment — our chapter asks if our
prevailing educational structures are becoming less able to deliver the unexpected.

How do we prepare students to engage creatively in the 21 Century — an age
of global, fluid and mutable communities where specialist knowledge can be
easily accessed and specialist skills can be speedily acquired through new and
emerging technologies ?

It was agreed that we need to question these premises :

* In many ways we are preparing the students, and improved links with
Creative Industries will also help us to do this.

* There is also uncertainty whether all specialist skills will be so speedily
acquired in the future.

* Does learning technical skills hinder or promote creative thinking ?

* ltis also clear that learning through making is still a vital stimulus to creativity
— especially experimentation at the highest levels of technical skill



We therefore need to start this debate by asking some more questions :

e What skills will be needed in the future ?

*  What will be the balance between traditional skills like drawing, and broader
creative thinking ?

*  Will we still need to know how to make a shoe, in order to design one ?

* Are we just talking about fluidity between art and design specialisms ? Or
between art and design and other disciplines ?

* |s creative thinking needed by all in the future workplace, not just designers ?

Are our linear and compartmentalised structures — based on the specificities of
‘level’, ‘specialism’, and ‘department’ — still effective in a highly interactive,
highly interconnected 21° century world ?

The Creative Industries still demand specialisms, especially in some particular skills.
Students themselves also demand specialist disciplines. They both understand and
are excited by achievements within identifiable areas of creative endeavour.

Some creative areas lend themselves more easily to interdisciplinary activity than
others eg. visual communication / digital media.

The influence of structures throughout the education system which are designed to
support individual learning may be the biggest barrier to interdisciplinary work. Some
of the restrictions created by intellectual property rights also perhaps need to be
challenged by the academic community, as well as by new technologies.

Does the primacy of specialism within our art school structures lock-up
expertise and resources and limit the expectations and learning journeys of its
students ?

Specialism occurs too soon in all parts of the UK education system. Curriculum
structures are based on specialism at school and in FE, as well as at HE level.
Faculty, school and subject boundaries also put blinkers on student and staff
thinking, and act against interdisciplinary working.

Quality processes, including QAA benchmarks, module outcomes, etc. also act to
reinforce boundaries between disciplines. Maybe external agencies could be used to
help break down internal boundaries — like some of the interdisciplinary CETLs.
Structural hierarchies which give primacy to science and maths from school onward
also need to be challenged, in order to give creative thinking the prominent place it
deserves in every young person’s education.

Could we develop new educational models that would exploit new creative
opportunities in the spaces within and between disciplines ?

Perhaps we have already had this model for many years — the Foundation Diploma in
Art & Design. But this is itself under constant threat. Or maybe it is best to develop
this interdisciplinary approach at MA level, after specialisation in UG programmes.

Is Fine Art actually the most interdisciplinary art and design subject ? Or is this
mainly in terms of media, and less evident in its creative methodologies ?



Project based work, allowing individual specialists to work together to solve
problems, is a key requirement. These group projects should engage with other
disciplines, not just art and design. There is perhaps a need to revise the design of
the HE art and design curriculum, in order to encourage group work and group
assessment strategies, and to teach group working skills. We also need to find ways
to turn pockets of interdisciplinary project based practice - which are often resource-
hungry — into practical curriculum delivery methods within our mass education
system.

How do we facilitate interdisciplinary learning communities ? Do we need to
encourage new ways of using social networking technologies to stimulate group
working ? Self-regulating virtual communities like Wikipedia may offer a model here.
QAA need to develop less restrictive quality guidelines, so that some degree of
mixing between levels and subject benchmarks, and broader less prescriptive
learning outcomes, become acceptable.

What might an educational programme aimed at developing creativity, yet
released from specialism and level look like ?

There is broad agreement that for most art and design students specialism is still an
important base from which to develop interdisciplinary methods of working.

There is much to be gained from ‘vertically’ chosen groups for projects — students
from different levels as well as disciplines, working together and learning from each
other. But there is also caution about the idea of abandoning level altogether.
Students need to learn to think laterally and work collaboratively at all stages of their
education, from kindergarten onwards. At present, after primary school, these skills
often seem to be allowed to wither — with the exception perhaps of the Foundation
Diploma course.
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Workshop 4

The research:creativity nexus

Abstract :

Creativity is now perceived as a ‘good thing’ by government, statutory bodies and
industry and, along with research, is recognised as a high priority and a key to the
future development and success of post-industrialised economies. It is thus timely to
examine some of the assumptions about research and creativity that have emerged
through policy papers and other forms of public debate, and which constitute a set of
myths, assumptions and values within the sector itself.

This chapter focuses on research and creativity in art and design higher education,
specifically upon what we term the research:creativity nexus, where enquiry, the
search for new knowledge, meets innovation, which is the recognition of new
understandings. Close parallels between the roles and functions of research and
creativity in creative disciplines are recognised. We began with two explicit
assumptions: that creativity is a core concept in art and design; and that research is a
core practice in higher education. To articulate the potential impact of this nexus
upon future student experience, it is essential to clarify the understanding of creativity
and research within art and design higher education.

While the practices of the art and design disciplines are those generally understood
as creative, the study or awareness of creativity as a human attribute has not played
a significant role in the research agenda within our field. Our understanding within
art and design education can benefit from examining emerging models of creativity
from a range of other disciplines, models that can inform the field’s conception of
creativity, and re-align disciplinary values with a coherent framing of research within
the academic context.

As art and design has become established in the university research landscape,
there has been considerable development of infrastructure, culture and
understanding which enables us to recognise the ‘research engine’. The Research
Assessment Exercise (RAE) definition of research as “original investigation
undertaken in order to gain knowledge and understanding . . ., which includes the
invention and generation of . . ., artefacts including design . . ., where these lead to
new or substantially improved insights” (RAE 01/2006 (O), p.80), is becoming more
familiar in the art and design field although, as with the term ‘creativity’, informal or
everyday interpretations continue to be operational. The distinction is drawn
between professional practice within disciplines and research practice that seeks to
advance disciplines. There is a tension between views of the latter as the primary
focus within higher education, and the historic focus of art and design schools as
providing preparation for advanced practice in the former. However we acknowledge



that this tension is being reconciled and that an emerging positive consensus in
relation to research is now evident in the creative disciplines.

It is our contention that the student learning experience can benefit from research
into creativity within art and design, as well as from research that is itself informed by
creative input. This examination of the research: creativity nexus will suggest
repositioning our understanding of creativity and learning, of research in our field,
and of the impact research in creative disciplines has beyond the academic field. We
consider the research: creativity nexus through examination of the different
perspectives and understandings of its constituent parts, before discussing how
curriculum and learning models engage with the elements, and then outlining the
strategic imperatives and benefits of engaging with the nexus model.

Is the research:creativity nexus working for your subject field ?

There were mixed views on the effectiveness of the research:creativity nexus, which
reflected individual delegates’ personal experiences. Some believed that the
integration of research into the curriculum was working better in the design subjects,
and others that it was more effective where institutions had put in place clear
structures to encourage this. But there was no unified view on these issues.

What could be changed to enhance the student experience of the
research:creativity nexus ?

Discussion brought out some of the perceived barriers to the development of
research cultures, and to the integration of research into teaching. By implication,
these constitute an agenda for change in relation to this question. The barriers
discussed included :

- the lack of any consensus of what constitutes the present state or
boundaries of ‘knowledge’ in our fields, which makes our subject area fluid
and exciting, but also makes evaluation of innovation in research difficult
to achieve;

- a similar lack of consistency in the research methods of different
researchers and subject fields, particularly between art and design, and
between theory based and practice based methodologies;

- a lack of understanding, or distrust of, the research frameworks of the HE
institutions in which we work, which may lead to ineffective exploitation of
opportunities;

- the slow pace at which the development of practice based research
methods, and the ways in which research in the Visual Arts can be
justified, have been absorbed by academics in our field;

- the limited quantity and isolated nature of PhD activity, which is often not
well disseminated, and can be isolated both from the taught curriculum
and from external organisations in the creative industries;

- a belief that teaching is often informed more effectively by the informal
research and practice undertaken by teaching staff, and the resulting
interests and enthusiasms of the academic staff, rather than by
identifiable, formalised research outcomes;



a strongly held belief that visual knowledge itself, and ways of looking, are
still considered less important as research than being able to articulate
them — a belief reinforced by the primacy of the ‘reading list’ rather than
the ‘viewing list’;

a lack of understanding by some students that the common conception of
research at school and UG level as collecting visual material to inform
project work, is not sufficient to qualify as research at higher levels, unless
used as a stimulus for reflective evaluation and critical engagement.
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Workshop 5

Mind the gap : expectations, ambiguity and pedagogy within
art and design higher education

Abstract :

This chapter explores the nature and impact of student and tutor expectations and
identifies a number of gaps between these expectations that offer particular
pedagogic challenges. Commonly these gaps are attributed to student failure to
adapt or understand the challenges presented to them within the art and design
higher education environment. However, we would argue that in not accepting the
responsibility to provide a “safe” transitional framework, we may be failing some of
our students.

This chapter describes a series of transitions that art and design students must
negotiate as they move between the compulsory and post-compulsory education
sector and between higher education and employment within the creative industries
sector. These transitions are key points where gaps in expectations become evident
and where we as educators need to undertake further work to support our students
as they enter and exit further and higher education. The authors discuss those
expectations, illustrated with a student vignette, and propose some ways forward for
the ‘wicked problems’ of the often ambiguous and open-ended nature of learning
tasks in art and design.

How should we introduce students to the pedagogy of ambiguity ?

The teaching of visual language and communication through predominantly linguistic
means leads to problems in dealing with processes and outputs which challenge this
translation process.

There is a danger that the pedagogy itself becomes ambiguous and mysterious, in
trying to accommodate the ambiguities of practice. What is needed is a clear
pedagogic approach to the teaching of a subject where ambiguity lies at the heart of
the practice. Analysis of the pedagogic models which are currently employed is
needed, in order to move towards this goal.

We need to teach students about the ambiguous nature of knowledge and of artistic
practice, and give them methodologies for asking questions rather than presenting
answers. These methodologies themselves need to be clear to both teacher and
student.



Students need to be taught about the shared and divergent nature of knowledge, and
encouraged to regard the teacher as one source, but not the fount of all knowledge.
Teaching staff have to explicitly acknowledge their own limitations, and recognise the
subjectivity of many of their judgments, in order to demonstrate this. Teaching
students the value of peer learning is an essential part of this process.

Teaching strategies and structures need to be designed both to teach essential skills,
and also to encourage risk-taking; to support students in experimentation, and not to
penalise ambition which results in failure. Second year undergraduate may be the
right stage for the majority of this work.

Teachers also still need to be aware of the danger of teaching their own ideologies
and practices as if in competition with others, leading to the traditional ‘heroic’ model
of the art teacher and their ‘followers’, a method which encourages factions and can
become closed to new ideas.

Quality systems and assessment structures form a powerful hidden curriculum, and
currently negate many attempts to valorise ambiguity and risk-taking. The
importance of grades in the eyes of many students is a particular problem.
Assessment and quality systems need to be revised, in order to encourage teachers
and students to recognise the diversity of discourses in art and design, and to
encourage aspects of practice which cannot always be neatly defined, evaluated or
assessed.

What induction strategies should we employ to support students’ successful
transition to higher education ?

Induction activities have a tendency to revolve around prescriptive and intensive

skills building, which can lead students to value technical skill over discourse and
experimentation. A long thin set of induction activities, alongside studio practice,
may ameliorate this problem.

The transition from school / FE to higher education currently requires a step change
in students’ approach to knowledge. Top A grade students at A level sometimes do
not yet have the skills to recognise the essential fluidity of meaning in visual
language. Teachers in HE also need to understand the nature of the school
curriculum better, in order to build on its strengths and counter its weaknesses.

The Foundation Diploma in Art & Design has supported this shift in approach
between school and university, but it is now pursued by less of our students. More
elements of the Foundation approach therefore may need to be embedded in the HE
stage 1 learning experience. HE teachers need to go out into schools and colleges
more often, in order to start this process with both teachers and pupils. There is
good practice developing in this area at the moment, through widening participation
work (eg NALN). This needs to be built on across the HE community.

Students from disadvantaged backgrounds often struggle more with ambiguity, as
they attempt to understand the underlying but often unstated assumptions of their
tutors, which can result in a mystification of the creative process. A pedagogy needs
to be developed which clarifies these assumptions, and which encourages teachers
to analyse and communicate them to their students.
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Workshop 6

Practice- based learning and teaching :
a real world experience ?

Abstract :

The ultimate aim of the visual arts is the building ! Their noblest function was once
the decoration of buildings. Today they exist in isolation, from which they can be
rescued only through the conscious, co-operative efforts of all craftsmen. Architects,
painters and sculptors must recognise again the composite character of a building as
an entity.

(Walter Gropius, The Bauhaus Manifesto, 1919)

The aim of this paper is to investigate the current use of space within art and design
institutions and to pose the questions: How is practice-based learning, with its
relationship to space, best offered to the art and design student of the future? What
are the implications for accommodation and resource needs to support the continuing
development of this practice?

This paper is divided into four discussion-based sections. It begins with an overview
of the distinctiveness of practice-based learning and teaching with a focus on the
skills agenda for the UK as a whole. The next section identifies current uses of
space within the art and design school through case studies of current practice from
the authors’ own institutions. These scenarios attempt to identify individual
institutional contexts and demonstrate some of the range and diversity of practices
across the sector. Next, the paper highlights and lists the main drivers for change
and how these may influence the art and design school of the future. Finally,
possibilities for the future are discussed. This issue was the theme of the Council for
Higher Education in Art and Design (CHEAD) Conference: Spaces for Art / Spaces
for Art Education (Bugg, 2006), and as many institutions are currently undergoing a
general reallocation of their use of space this paper is timely and will generate further
debate across the sector.

How is practice based learning, with its relationship to space, best offered to
the art and design students of the future ?

It was unanimously agreed that practice based learning is fundamental to the art and
design curriculum, and that spaces which support that form of pedagogy need to be
made available in our universities, in order to maintain the quality of UK art and
design education.



There was also broad agreement that the Bauhaus vision of the art school as a
cathedral of the visual arts, though still relevant, needs to be reviewed in the light of
current technological and educational developments. In some ways, the
requirements of the Creative Industries suggest that the art school curriculum needs
to return to the Bauhaus focus on inter-disciplinary study, based on the development
of practice-based learning. But the skills now needed are different, with more focus
on conceptual skills and team-working, and an ever more complex technological
emphasis. The greater numbers being educated in the present day art school also
make implementation of the Bauhaus vision a more complex operation.

What are the implications for accommodation and resource needs to support
the continuing development of this practice ?

There was some concern expressed that the term ‘flexible space’ needs to be
defined more carefully. There are still very different approaches to flexibility, and to
space needs, between subject disciplines. There is also a danger that flexible
spaces booked through central timetabling units (which are often focused on regular
lecture series) can fail to provide the resources required for short blocks of time-
intensive activity.

In order to utilise resources more efficiently, it was recognised that more careful
programme management is becoming necessary, with booking systems replacing the
more informal drop-in use of resources. The use of facilities throughout the year and
24/7 is also now becoming more important, and this can create its own complex set
of problems, eg.:

classes timetabled in anti-social hours, for both staff and students
- working agreements on lecturers’ hours

- provision of technician support into the evenings

- reduction in ‘down-time’ for maintenance of equipment

How can your perception (narrative or case study) of the use of space in
practice based art and design in your own institution serve to inform the sector
of best practice ?

There was a general recognition that the expansion of art and design in universities
is leading to exciting new developments in facilities. Many new buildings are being
designed, offering new challenges for the provision of space suitable for practice
based learning and teaching. The use of case studies in the chapter demonstrates
how lessons can be learned from all these new build projects which are taking place.

It was noted from delegates’ experience that the design of these new spaces is
leading to various tensions, which need to be resolved, eg. :

- pressure for reduced space allocation v. increased student numbers
- local control of space v. centralised timetabling

- individual work stations v. shared studio spaces

- local ownership of studios v. common timetabled rooms

- dedicated studio / workshop spaces v. public / communal spaces

- clean new spaces v. dirty old spaces

- studio practice v. flexible modes of delivery



There were few clear answers to these tensions presented in the workshops, but
together they provide an agenda for further research and discussion.

There was agreement that students need to be involved in the design and the review
of new facilities, and that because art and design practice based-learning and
teaching is different from other areas of the HE curriculum, it is vital that academic
staff are fully consulted in the design of the new buildings.
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Workshop 7

The 3" Space : a paradigm for internationalisation

Abstract :

A major consequence of a new global context is the general drive towards the
internationalisation' of higher education. Jones, McCullagh and Watson (2006) argue
that traditional concepts of higher educational have altered, and that:

“Globalisation has spurred technological, economic, social and cultural change as
well as the greater mobility of capital, technology, information and labour. This
phenomenon has created a growing demand for society’s capacity to acquire,
process, disseminate and apply knowledge.” (UNESCO), (c) online) In meeting this
‘growing demand’ the movement and educational ‘migration’ of students is an area
for concern, we have a duty to understand and develop forward thinking inclusive
policy attendant to these concerns. Those migrant students are forming a
constitution of societies in their global movement and intra-cultural relationships.
(Jones,C., McCullagh, J.F., and Watson,Y., CLTAD, Lisbon, 2006)

Increasingly higher education reflects a globalised educational structure where
different cultures and customs language education style are brought in to contact.
This has profound implications for education since movements of people bring to the
surface difference and the particular.

(Morris, 2005, p. 135)

Ideally the process of embedding international, intercultural and global perspectives
within all aspects of an institution’s programmes, structures and environment should
provide a richer educational experience for student by challenging cultural
stereotypes, enhancing the understanding of the cultured self, promoting subject-
subject relationships and creating a positively destabilising, and therefore, potentially
transformative experience. However, the reality can be somewhat different:
patronising, full of cultural misunderstandings, reinforcing the sense of cultural
centrality and superiority.

To fully realise the potential benefits of an internationalised curriculum a shift in
mindset is needed within higher education in the UK: away from the old structures of
self and other which implies a hierarchy where the ‘other’ is marginal or peripheral to
the European perspective. The needed shift is already underway in the wider
community. Benyon and Dunkerley (2000) suggest that at the outset of the 21%
century, there has been a deposing of the traditionally held version of western
superiority. Through the subverting of Eurocentric perspectives, and the
development of greater media technologies, the reach of global communications has



radically altered the ways in which people in disparate places now ‘know’ each other
(Benyon and Dunkerley, 2000, p. 10).

This chapter promotes a shift in UK higher education towards what has been called a
‘Third Space’: a generative, incorporative, dynamic, experimental space of mutuality
and exchange. A space where new ideas and identities emerge through negotiation
and co-creation: a space underpinned by values of mutuality, recognition of )
multiplicities, a belief in the transformative power of international and intercultural
dialogue and a commitment to active listening. Case studies and narratives illustrate
how we are moving towards Third Space thinking and how Third Space thinking
could change current approaches.

" A suitable working definition of internationalisation was provided by Jane Knight and Hans
de Wit (1997) in their article The process of integrating an international, intercultural
dimension into the teaching, research and service of the institution.

Much useful information and analysis is provided by Professor Robin Middlehurst and Steve
Woodfield in their report of the Research Project 05-06: Responding to the internationalisation
agenda: implications for institutional strategy, for the Higher Education Academy 2007.

"We use this term as a means of identifying the recognition of cross-cultural dialogue. The
terms ‘post modernity’ and ‘globalisation’ suggest that homogenous ways of viewing cultural
identities is inaccurate. The use of ‘intercultural’ gives space for differences within and across
cultures thus avoiding stereotypical accounts of different cultures.

Why do we place emphasis on the need to adjust and assimilate the learners
who come from different cultures to learn in UK art and design universities ?
Is this because we regards them as artistically naive if their practice differs
from contemporary western norms ?

It was agreed that staff and students alike need to challenge their own assumptions
about international students, in particular the idea that they are artistically ‘naive’ — a
suggestion which may reflect the naivety of some staff rather than the international
students themselves.

At the same time, we need to question why international students come to the UK for
their education, and not deny them the immersion in a different culture which they
have chosen. It was also agreed that more understanding is required about the
aspirations and ambitions of international students, in order to assess this.

How can we negotiate the established learning culture with culturally different
students on the course ? How can we achieve ‘active listening’ from students
without offending their particular cultural etiquette ?

It was recognised that this is a difficult task, and that the process requires the
development of active listening as a tool for all academic staff and students to
understand each others’ cultures more effectively. It is also necessary to find ways
of encouraging home and international students to mix freely, and not to form native
language friendship groups to the exclusion of intercultural mixing.



In order to ensure that international students fully understand the experience they will
be undertaking, it was suggested that experienced academic staff need to start this
process with them before they come to the UK, maybe in close collaboration with
agents. The use of international alumni as mentors for students from their home
countries was also suggested as a valuable tool.

How might staff maintain the established values and quality of education in UK
universities while opening themselves to new styles of learning appropriate to
students from different cultures ?

In order to foster the interchange of knowledge which is so valuable in mixed groups
of international students, it is important to encourage all students, both home and
international, to acknowledge their own cultural backgrounds, and to speak openly of
their feelings.

It was recognised that the development of a ‘third space’ in which no culture
dominates can be a valuable concept. But this should be balanced both by the needs
of international students to learn about the host culture, and by the value for home
students in learning about other cultures.
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